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A Shared Vision: Findings from the
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The following report presents the results of the Swart Futures study conducted during
the 2008-2009 academic year. The study consisted of three surveys, administered to
faculty, staff, and students, respectively, at Jackson State University. Survey questions
were designed to elicit respondent opinions on a variety of topics including future
trends in higher education, the learning needs of students in the future, the future
role of technology in higher education, characteristics of future learners and faculty
members, and how Jackson State must change to be competitive with other colleges
and universities in the future.
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Introduction - The University’s Changing Role in a Changing Society

When the Natchez Seminary opened its doors in 1877, its mission was a simple but

i mportant one: to produce Mississippi®‘s
the kind of quality humanitarian education that would allow these leaders, religious
and political, to maintain andhandqael op

intellectual footing with their white peers. The areas of study most important to this
mission were subjects like philosophy, religion, and history, and the chalkboard was
the latest technology.

But higher education was already changing, receiving a strong push from the Morrill
Land Grant Act of 1862, which began the move toward the development of technical
skills important to the industrial economy and opened up this training to a larger
population. Over time, the democratization of higher education and increasing
complexity of the U.S. economy affected major changes in the needs of a college
education, and in the middle of the 20th Century, the institution, then known as
Jackson College, adapted by developing a number of new arts and sciences degrees
and other graduate programs. This restructuring allowed the College to produce
graduates that could be productive in what had t hen become t
increasingly specialized service-based economy but still capable of serving their
communities‘ values and interests.

In more recent years, there has been debate as to whether the Information Age has
ushered in another distinct period in t
skills and resources. To a certain extent, this issue has been addressed as universities

bring the same technologies that are changing industry onto the campus and in the

classroom, but is this enough? Furthermore, what responsibility does the university

have to use technology to expand the reach of its services or to define the way that

we use technology in everyday life?

And beyond technology, there are other modern challenges for which the American
university must prepare its students and its self. The U.S. is a much more diverse
place than it was 132 years ago, and the demands of the global economy require
social skills not needed before. At the same time, Americans have come to look at
higher education in a different way, more as job training than personal cultivation,
and tend to think of the high tuition costs as a direct investment in higher wages.
This in turn has led to a new era of accountability for American universities.

In this competitive environment, it has become more important for universities to be
responsive to student and employer needs, or at least to understand what they are,
and to anticipate them so that there is time to make the changes required to meet
them.
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Since Jackson State University has t aken direct responsi bi
needs and seeks to engage students in the broader economy and society, it is
particularly important that administrators understand how well they are meeting those
needs now and how the needs will change in the future. To this end, the University
developed a study in which faculty, staff, and students were asked to help determine
the knowledge and skills that will be required of college graduates in the 215t Century.

The Smart Futures study was conducted during the 2008-2009 academic year. Separate
surveys were developed for each group—faculty, staff, and students—but many of
the questions were standardized, allowing us to look for consensus. Overall, 84
faculty members, 49 non-faculty staff members, and 449 students responded. It is
our hope in the following report to take the individual responses and develop a big
picture view on how well the University is keeping up with present times and what
the University will need to do to prepare graduates for the future.

The report is divided into four sections.

X In Section One, we examine the participants in each of the three groups to
determine the representativeness of the sample groups to the populations at
Jackson State University.

X In Section Two, we look at how well study participants think the University is
currently prepared for the future and examine the responses of each sample
group regarding the needs of future students.

X In Section Three, we examine faculty and staff responses to a series of open-
ended survey questions.

X In Section Four, we analyze the major themes presented by the responses to
the study and compare this outlook to the recommendations developed in

other forward-looking studies conducted outside of the University.
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Section One - A Look at the Study Population

Faculty

Feedback was gained from faculty members through two different channels.
Members of the Faculty Senate received copies of a paper survey at a September 25
meeting.  Seventeen members of the Faculty Senate returned completed
questionnaires. All other faculty members also received a paper survey, and this
group yielded as many as 67 responses on some parts of the survey. In total, 84
faculty members took part in the study, representing 17.72 percent of all faculty
members at Jackson State University.

Faculty Participants by Status

Professor
Associate professor

Assistant professor

m Senate Members
Instructor

Adjunct m All Other Faculty

Status not reported

0 5 10 15 20 25

# of Participants

It is important to note also that 86 percent of the faculty members responding were
cither assistant, associate, or full professors. Furthermore, 74 percent of those
reporting a tenure status were either fully tenured or on tenure track, indicating some
degree of familiarity and an interest

74 percent of respondents were between 31 and 60 years old, with an additional 10
percent 30 years old or younger and 16 percent older than 60. Over half of the
faculty respondents (54 percent) reported having more than ten years of teaching
experience.
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Faculty Respondents by Tenure Status

M In tenure track
M Tenured

M Notin tenure track

In terms of academic discipline, the largest groups of faculty came from the Colleges
of Liberal Arts (34 percent); Science, Engineering, and Technology (30 percent); and
Education (19 percent). The distribution of study participants among colleges closely
matches the distribution of all faculty at the University according to 2007-08 faculty
counts. Study participants also reflect the University fairly well in terms of faculty
status, although adjunct faculty members are slightly overrepresented.

Faculty Respondents by College

B Business
®m Education
m Liberal Arts

B Other

B Public Setvice

B CSET

v,
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Study Group Representativeness - Faculty
Smart Futures

Study Participants 2007 JSU Faculty
Status
Professor 21% 13%
Associate Professor 29% 21%
Assistant Professor 36% 33%
Instructor 10% 14%
Adjunct 4% 19%
College
Business 6% 9%
Education & Human Development 19% 20%
Liberal Arts 34%, 32%
Science, Engineering, & Technology 30% 27%
Public Service 9% 13%
Other 2% -

Total # 84 474

Additional Study Group Characteristics
Smart Futures

Study Participants

Gender

Male 61%
Female 39%
Racial Affiliation

African American/Black 60%
American Indian 1%
Asian or Pacific Islander 16%
Caucasian/White 19%
Hispanic/Latina 1%

No resionse 3%

Staff

Staff were surveyed in the Spring 2009 semester. While not in the classroom, many

staff members are involved in the University planning efforts, interact with students

perspective, and are able to provide perspective on job skills. Staff were taken to

i nclude everyone from support with thaf f t o
exception of faculty. In all, 49 staff members participated in the study, representing

3.93 percent of all non-faculty staff members at the University.

Of those participating, the large majority (79 percent) classified their position as
—Professional | while 15 percento6identif
percent as —Executive Management . |
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Participants by Staff Classification

Executive Management h 3

Operations 0

Support - 7

pofcsiont N

# of Participants

The executive office responsible for the most participants was —Academics and
Student Life,l accounting for nearly half (44 percent) of all responses. Of these, less
than a third represents the Division of Student Life. Nonetheless, it is important that
other executive offices are represented. The chart below shows how responses break
down by office.

Staff Participants by Executive Office

President's Office 7
St. VP for Finance & Operations
VP for Academics and Student Life 21
VP for Research & Development 8
VP for Information Management 6

No Response

# of Participants
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Smart Futures
Study Participants

Reporting Unit

President's Office 15%
Sr. VP for Finance & Operations 6%
VP for Academics and Student Life 44%
VP for Research & Development 17%
VP for Information Management 13%
No Response 6%

Staff respondents varied slightly less by age, with 96 percent between 31 and 60 years
old. Also compared to the faculty group, there were more staff participants with less
than five years of experience in higher education (34 percent of the sample for staff,
compared to 20 percent of the sample for faculty). Nonetheless, the proportion of
respondents with over 20 years of experience was roughly the same in both groups,
accounting for a little under a third of study participants. In terms of other
demographic characteristics, the sample was heavily male (71 percent) and African
American (85 percent).

As the table below shows, male staff members were somewhat overrepresented in the

study, whil e —Cl eri cal & Secretasyi all a
whi ch we have correlated wi t h t he —S u |
underrepresented. Study participants cl
of racial affiliation.

Study Group Representativeness - Staff

Smart Futures 2007 JSU Staff
Study Participants (Faculty Excluded)
Gender
Male 71% 42%
Female 29% 58%
Racial Affiliation
African American/Black 85% 91%
American Indian 0% 0%
Asian or Pacific Islander 2% 3%
Caucasian/White 13% 5%
Hispanic/Latina 0% 1%
Job Category
Executive,.Administrative, & % 9%
Managerial
Other .Professional/ Support 799, 41%
Services
Clerical & Secretarial 15% 16%
Service/Maintenance 26%
Skilled Crafts 0% 2%

Technical and Paraprofessional 6%
Total # | 49 1,246
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Students

Students were given a separate survey instrument. As many as 449 students
participated in the study, 99 percent of which were full-time students, while 94
percent were of a traditional college age (25 or younger). Essentially all were
undergraduates. Thi S sSampl e group
student population in the Fall semester of 2008 and 6.85 percent when only
undergraduate students are considered.

Study participants are highly representative of the University population in terms of
gender and racial affiliation. Additional studies should focus more on the perspective

of t he Un itneand Soh-tkaditionsl stufeatd, t
Study Group Representativeness - Staff
Smart Futures Fall 2008 JSU
Study Participants Student Enrollment
Gender
Male 29% 35%
Female 71% 65%
Age
Traditional 94% 55%*
Non-Traditional (over 25) 6% 45%0*
Racial Affiliation
African American/Black 95% 93%
American Indian 2% .08%
Asian or Pacific Islander 0% .38%
Caucasian/White 0% 6%
Hispanic/Latina 1% .35%
Other 1% 0%
Total # 449 8,376

*2007 IPEDS data (NCES)

Student participants represented 22 academic programs (either majors or minors).
Additionally, the following table presents the breakdown of students by academic
level (total hours earned at Jackson State by the end of the Fall 2008 semester). As
seen below, the largest group of students had completed 60-89 hours (34 percent),
tfollowed closely by 30-59 hours (30 percent), and 90+ hours (25 percent). Those that
would be considered freshmen (0-29 hours) are slightly underrepresented.

JUNE 2009

represents 5.

10

36
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Student Respondents by Academic Level

B Undergraduate (0-29)
B Undergraduate (30-59)
m Undergraduate (60-89)
® Undergraduate (90+)

M Postgraduate
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Section Two — Where are We Now?

On all three surveys, participants were asked numerous questions about the kinds of

skills students will need in the future to be successful. Each survey ends by asking

respondents to rate Jackson State UniverS 1 t Yy * S pr es entbiligowger at i or
—prepate learners to compete in the future academic marketplace. |l Responden!
were asked touseaten-p O i Nt —fhutsuroirsitciad conti nauml r af
score of 1-3 roughly indicates that the University uses outdated teaching methods

that are not sufficient to prepare students for present times, scores of 5-7 indicate

that the University is keeping up with present learning needs and teaching methods,

and scores of 8-10 indicate that the University is already preparing students to be

successful in the society and economy of the future through advanced curricula and

teaching methods.

The Historical-Futuristic Continuum

Present Present/Future Future

B

Although the questions preceding this in the survey in large part establish the terms
under which respondents are to think about the future and may very well be
examined first, in our analysis, we have decided to consider this question first to
establish as soon as possible where Jackson State stands. To what extent do faculty,
staff, and students think the University is already positioned to achieve its mission in
the future? 58 faculty members, 49 staff, and 421 students answered this question.
The results are charted below.

Past/Present

12
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Society for Which Current Jackson State Students are Prepared as
Perceived by Respondents
60.0%
50.0% i
£ s00m A
: N
& 30.0%
& —o— Faculty (n=58)
=,\2 20.0% \4 AN < —l— Staff (n=49)
10.0% - Students (n=421)
0.0% T \
X \3 & <& &6
¥ ! Q(/cc Q@@ &\Q&O <&
¥ Q}éﬁ’@
| Faculty Staff | Students
Past 5 5 2
Past/Present 9 14 28
Present 25 15 81
Present/Future 9 14 221
Future 10 1 89
Total # | 58 49 | 421

At first glance, we see that over half of students surveyed (52.5 percent) believe that
Jackson State’ S 0 p ectiri@ntlyl resthis the present/future section of the
—hi stfartiuacalst i cBy cothst thenadetstmrodp of faculty would
place the University' S 0 P €itinlg ih theOpfessnt (43.1 percent). There appears
to be no clear result among staff, as their opinions are more evenly distributed among
the past/present, present, and present/future points on the continuum.

Il n order to gain a better grasp -of wher
futuristic conti nuumgealh stdegrowp.affirst, vefcehat e an
reassign@a numeri c value to each of the categoc
and—Futurell havi ng -4assigwdtd theRetaini@gfcatedries(inwi t h 2
between). If we then average the results from each group, we can get a better sense

of where they stand in relation to each other. According to this index, the average

rating is 3.17 for faculty, 2.84 for staff, and 3.87 for students. This indicates that

students place Jackson State' S 0 p @ fullapdinit abed Sf staff on the continuum.

Clearly, the majority of students believe that Jackson State is moving towards the

future, whereas staff see greater room for improvementintheUni ver si tiy ‘s posi
the years to come.

13
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Now that we have established a general picture of how faculty, staff, and students
view Jackson State’ S 0 p @vith@cgadd © theSfuture, we next move on to a more
specific series of questions. These survey items were designed to elicit respondent
opinions on a variety of topics including future trends in higher education, the
learning needs of students in the future, the future role of technology in higher
education, characteristics of future learners and faculty members, and how Jackson
State must change to be competitive with other colleges and universities in the future.

The first question, presented to all three groups, prompted faculty, staff, and students
to indicate three major factors that will most influence their academic discipline in the
next decade. The following chart presents a tabulation of their responses. Note that
percentages represent the portion of all responses devoted to each category. For
example, out of the 101 total responses presented by faculty, 30 of these were
selections of technological advances as a major factor that will influence their
academic discipline (approximately 30 percent of all faculty responses).

Three Major Factors that Will Most Influence Your Academic Discipline in
the Next Decade
35%
30%
0 29%

0 28%  28%

25%
é 0% - 20% 22%
g 20% —19% 19%
& 17% _
E 15% | 150 W Faculty (n=101)
° m Staff (n=147)
=

10% - I — Students (n=1176)

0,
50 5%
1%
0% T T T T
Technological Research Globalization Changing Other
advances advances in the population
discipline demographics

As displayed above, faculty, staff, and students appear to be thinking in similar terms
with regard to factors that will most influence their academic discipline in the next
decade. A slight difference in opinion concerned —f e sear ch advances

discipline, I as faculty members placed a
factor than other groups. Overall, the most important factors to all three groups

i ncluded —t echnol ogi cales adwantclkees, i seaiesl
—Cchanging population demographics. | Re:
beyond those presented iIin theaddtonilvey it e
factors i ncl uded: —aging workforcentlrys—tlheanec
changes in —communication methods. | Fur

14
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mentioned issues of —fundi fugdind throeghi mi t ed
federal grantsll as likely to affect their academic disciplines in the next decade.

The next question, again presented to all three study groups, asked faculty, staff, and

students whether the current academic foundation that Jackson State is providing
adequately addresses the needs of future
+~+o0ll and were given the option of furthe
written comments. The chart below presents their responses.

Will the Current Academic Foundation that JSU is Providing
Adequately Address the Needs of Future Students?
100% 95%
90%
80%

§ 70%
§ 60%
§ 50% B Yes
R " No
X 30%
20%
10%
0%
Faculty (n=066) Staff (n=48) Students (n=437)
Overall, t he maj ority of respondent s b e

foundation provided by Jackson State will adequately address the needs of future
students. Current students appeared to be the most emphatic about this statement
(with 95 percent responding in the affirmative), while staff were somewhat more
divided on the issue (only 58 percent respond e d wi t h —y es ) .

While only 13 faculty members provided written feedback when asked to elaborate
onthe quesionof t he adequacy of Jackso,oneState®s
common theme emerged: the need for better technological resources. Related
responsed aicrkc loudd eSdma r+d actleads streocohmmso; | llo g-c; ullt

not have adequate technological support
across disciplines as one respondent noted the lack of resources in biology, while

another explained: —T he f oundation is in place to pt
students, but we must keep up with the changing environment within the fine arts
department—e x ampl e: become more technologicall

One respondent indicated that while resources are currently inadequate, the
University is heading in the right direction. He or she stated, —T h e answer i s a
Yes and No. The current academic foundation is not quite there but we are getting

15
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close. The right technology is coming on board and we just need the right thinking
combination of faculty./l

The next question prompted faculty, staff, and students to indicate whether they
believe there are other more futuristic ways of teaching than those currently used at
Jackson State. Results are presented in the chart below.

Are There Other More Futuristic Ways of Teaching in Your Discipline
Than Those Currently Used at JSU?

90%

80%

70%

80%

77%

é 60% -

S 50% -

o

@ | |

2 40% Yes
cs | | NO
2

30%
20% A
10%

0%

Faculty (n=060) Staff (n=48) Students (n=414)

Cleatly, the majority of faculty and staff believe that there are indeed more futuristic

ways of teaching than those currently used, while the majority of students indicated

that more futuristic ways of teachingdo notexist. | ndi vi dual s Whbooanswe
the question were prompted to further articulate their thoughts on the subject. The

need for more advanced technology was by far the most common theme raised by

faculty and staff. In addition to general comments concerning updated technology,

manyre Spondents highlighted specific types
—c | i cker aide® DWAS dadhegty-stullent communication. |l

Two individuals from the College of Education mentioned the need for better access
to technology so that their graduates would be prepared to teach in school districts
throughout the state. Their comments included:

x —Technology in the <c¢classroom i s unt a
Building. Our candidates work with a greater variety of technology in the
publ i c schools than we have avail abl e t
x —OQur <college has | ess technology than
the state, so we are unable to prepare students to teach with certain
technol ogy be€aiutse wenaeoaxammlae i s Sma

Another related theme highlighted by faculty and staff centered on distance/online
learning. Comments i ncl uded a cal l for expansion

16
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of ferings and the introduction or Il ncr ec
—videwof er enAMiisnsg ,sllsi ppi l nteractive Vi deo
CourseSitando+ltiwae ecllassroom streaming. |

In a particularly insightful comment, one staff member explained his or her thoughts
behind the need for increased online learning:

The offering of on-line courses and programs is the most sought after delivery
system for graduate students. The University has not embraced the idea to the point
of delivering these services. Therefore, students enroll in the University of Phoenix,
Nova University, Union Institute, and others to receive graduate degrees. The
traditional method of physical presence in the classroom is not attractive to students
born in the 1980s.

While a large number of students raised the issue of advanced technology, most

comment s wer e fairly gener al . Such (o
programmin g —mor e technol ogi cal advances and
technol ogy, I a n d Theddck sftmarfi @®@ments @o@ickrding n g . |l

distance/online learning could be related to the fact that only 22 percent of student
respondents indicated that they had ever taken an online course at Jackson State.

A mote common theme raised by students rested on theideaof — ear ni ng by do
Specific commentsi ncl uded a dleesarrrei nfgrr etsaetrevd cteo m
on activi-ones) bsadtapbisddrimor e sofhamndls,

worl d expredienaéelknship prkughé,anmisple f or un

students mentioned the | mporStaffiniergbers of —c |
also raised similar i Ssues ofcomhemrirtnii @ Prpide, stadencc t 1 ve |
responsibility, and t eamwor Kk ( eong . , Pee

I nt er a clLtkdwive sbmye .fatulty members mentioned the importance of
—experiential/ transfor mat iovieundergaduath i n g, |
pri mary research, Il —clinical experiences
process. |

The next question asked faculty, staff, and students to identify three characteristics of
the future learner. The following chart tabulates their responses.

17
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Identify Three Characteristics of the Future Learner

Ethnically diverse
Prepared for college-level study

Non-traditional college student

B Faculty (n=91)

m Staff (n=147)
Students (n=1228)

Distance / Online learner

Part-time student

Other (Specify):

0% 5% 10% 15% 20% 25% 30% 35% 40%

% of responses

Some variation in response levels among faculty, staff, and students appears with
regard to characteristics of the future learner, though once again these levels did not
vary significantly. The most common characteristics cited by these groups were

—ndmaditional college student, Il —ethnica

Elaborating on the issue of the non-traditional student and other aspects of the future
learner, one faculty member stated:

I believe the non-traditional student [has been] pr eval ent at HBCU®' s

they were recognized as a prominent category of students at other schools. Also, the
definition of a non-traditional student varies in age and life experiences. Another
characteristic of future learners is the single parent student; and another is students
from other parts of the United States and the world. Professors who have
theoretical experience with these future learners will need to recognize the need to
expand their teaching styles to accommodate these learners.

Limited —otherll responses were pr
mul tiple students surrounded the
experiencelorakn/dl i—+$de veexrpseer ivenc e . |

Building on the question above, the next survey item asked respondents to provide a
picture of the future classroom teacher. Results are presented in the chart below.

ovi ded

ssue

18
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Identify Three Characteristics of the Future Classroom Teacher

o . . 43%
Creative in course design for diverse

students

Mentor
Technology savvy in course content
delivery B Faculty (n=86)
W Staff (n=147)
= Students (n=1230)
Coach
Other (Specify):

0% 10% 20% 30% 40% 50%

% of responses

Respondent groups were again on a similar page with regard to characteristics of the
future classroom teacher. The most common visions included teachers who will be

—creative 1ihorcodirser dessguondent sl and te
—me ntQotrh.ellr responses incl udedbletoiduder ei gn, |
handsson act-+oaommietst,dld t o i nt egr-asteinnsgi ts evrev itc
the total needs of the student, Il and —moi

Taking a broader look at the state of higher education as a whole, the next item was
designed to gauge faculty, staff, and student opinions of what American colleges and
universities will look like in the future. Respondents were asked to identify three
characteristics that will best describe these institutions in the years to come.

© 2009 The Hanover Research Council 19
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Identify Three Characteristics that Will Best Describe Future
American Colleges and Universities

. . 300
Cormmitted to student lestning aad w

personal development 26%

Futuristic (foresight and forward 7o
thinking) 25%

External learning as in learning from
experience

B Faculty (n=83)
7% B Staff (n=147)
Students (n=1217)

Remote teaching and learning in
virtual classroom

Free exchange and flow of
information

0%
Other (Specify): r
00

0% 5% 10% 15% 20% 25% 30% 35%

% of responses

Some differences appeared among respondent groups with regard to characteristics

of future American colleges and universities. For example, fewer faculty believe that

future coll eges and wuniver si t.ilLé&svisewi | | be
fewer students think that these institut

i nf or mat i on llOvetalh thenmosf canmidnl chasacteristics cited were:

—Ccommi tted to student |l earning and per sc
and | earni ng i rFurthei while uhard were€ al lidigdsntintba of .

—ot her I r e sivil@irls&@asd on @Ach & the reBpdnse categories:

Each of the items above is critical. (1) Distance learning is critical because of the

accelerating probability of career changes throughout life. Full-time workers will be

seeking retraining. Must have flexibility. (2) Free exchange and flow of information

is unavoidable: information age/high tech/knowledge exploding exponentially.
_Futuristic* i's inherent in thisof (3) E»
concepts becomes obvious).

The final three multiple choice questions were presented to staff and students only.
They were designed to gather opinions of these individuals on the skills, knowledge,
and behaviors future students will learn over the next decade. The first question
prompted staff and students to identify the top three skills/types of knowledge future

20



JACKSON STATE UNIVERSITY | THE HANOVER RESEARCH COUNCIL JUNE 2009

students will be expected to learn during the next decade. A tabulation of responses
is presented in the chart below.

Identify Top Three Skills/Knowledge Future Learners will be
Expected to Learn During the Next Decade

Oral and written communication
Computer literacy

Adaptability

Knowledge of multiple cultures
Time management

| Staff (n=147)
Teamwork

u Students (n=1291)
Interpersonal skills
Typing skills

Other (Specify)

0% 5% 10% 15% 20% 25%

% of responses

As displayed above, there was some variation between staff and student opinions on
the issue of skills/knowledge future students will be expected to learn during the next

decade. Both groups, however, pl aced t
communicat i oRolll owi ng t his, staff believed
—adaptabilityll would be the most I mport e
current students placed more emphasis or

t |

—computer Very f ewacryeslpondent s selected
Comments included: —t eaching skills,|I —
technol ogy. |

The next survey item asked faculty and students to identify the top three thinking

skills that students will need in their degree programs in the next ten years. The
results are presented in the chart below.

21
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Identify Top Three Thinking Skills That Will Be Needed in Your
Degree Program in the Next Decade

Reasoning (using data and
information to make decisions)

Critical Thinking

Imagination
B Staff (n=147)

Reflection B Students (n=1248)

Other (Specify):

0% 5% 10% 15% 20% 25% 30% 35%

% of responses

Staff and students were clearly in agreement with regard to the top thinking skills

students wil |l need during the nf(esiigt decad
data and information to make decisions)l wer e on the top of b c
Ot her comment s included: —anal ysd s and
solving, I —stratemgindedhnieski ig, Il and —opel

The final question prompted staff and students to identify the top three behaviors
students in their fields will learn through classroom instruction.

Identify Top Three Behaviors You Think Students in Your Field Will
Learn Through Classroom Instruction

24%

Research (create new knowledge) y
0

Appreciate ethnic and cultural diversity
Engage in teamwork

Service-Learning

Learning multiple languages

B Staff (n=147)
Having multiple majors

B Students (n=1265)
Writing for publication in major journals

Study Abroad

Other (Specify):

0% 5% 10% 15% 20% 25%

% of responses
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While there was some variation in responses among staff and students with regard to
the behaviors students will learn through classroom instruction, these two groups

placed the most emphasis on —research,I
diversityl and | earning to —engage in te
skills, H eadalgsi p, I and —wor k habits.|I
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Section 3 — Future Learning Outcomes, Cognitions, and Behaviors

In addition to the multiple choice questions analyzed above, faculty members were
presented with three open-ended response items designed to focus on the primary
student learning outcomes, cognitions, and behaviors that will be featured in their
respective disciplines during the next decade. Staff members were also asked to
weigh in on the question regarding primary cognitions.

Before entering into a discussion of each specific item, we present a map of common
themes raised in all three questions. This map is intended to depict how faculty and
staff responded to these big picture questions and how their responses are linked to
each other. As displayed below, the three major themes that emerged from the
written responses included: application of learning, knowledge creation, and global
citizenship. Related sub-themes that also appeared throughout these responses were
the use of technology and the communication of ideas.

Job-specific
tech

Intercultural
Appreciation competence Globally

Competence

Use of

of world competitive

cultures Marketable

skill technology

development

Global
Citizenship

Adapt learning Application of

to global 5
situation I arning

Synthesis
Critical Evaluation
thinking :
Communication of information
ideas
Problem
solving
Publish Research and
journal scholatship
articles Conduct
original
research

Knowledge Creation
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Student Learning Outcomes

The first open-ended survey item, regarding student outcomes, prompted faculty to

describe any skill sets, abilities, or competencies that will result from formal

instruction in their area. Well in line with our map above, the majority of comments

centered on the three major themes of application of learning, knowledge creation,

and global citizenship. Faculty members place heavy emphasis on the practical

application of theories and models learned in class to help drive the search for real

world solutions. As one faculty member stated, —I
apply texts, make global connections, apply theory to the rapidly changing reality of
politics, and engage i n AnGther fdcultyConhber a nal y si
focused on the issue of —ment al agility
barrage of information and adapt to new information, life ways, andt echnol ogy ) . |
Furt hreorb,| e#p s a dondniomcgtdhphri¥@aBong multiple respondents.

In addition to direct application of learning, synthesis and articulation of ideas were
also raised as important student learning outcomes. Commenting on these issues,
one faculty member noted that it is important for students to be able to
—communi cate effectivel yEcHoifig th® ftagrhen,and wr i
anot her spoke of the —atiightdutappumdnttbasedr i t e a
on evidencel and the —ability to discuss

With regard to knowledge creation, one respondent described the importance of
students becoming —researcher s gefereedchol ar s
] our nAndther.ndted that he or she expected students to
research met hods and statistics with t#h
Connecting the theme back to the application of learning, a number of respondents
mentoned —critical thinkingl as an i mportan

As for global citizenship, faculty members mainly focused on two different aspects of
the concept. Some spoke of global citizenship in terms of respect for other cultures,
while others espoused the need for competitiveness of emerging graduates in a global
economy. Providing an example of the former aspect, one particularly insightful
response from a faculty member described the concept of global citizenship as

—understanding that one can be | oyal t o
commi t ment t 0 RdaredresionseC Metkitinéd rechy imjportance of

—cul tur al awar eness |l Foausing on bt lbkter taspe¢t € [ of ] ©
gl obal citizenship, another faculty memb

an important goal for students.

Finally, the use of technology was an important subtheme of student learning

outcomes raised in this question. Comments on this topic highlighted the

importance of the —a dvanced use of technol ogy; |
—t echnol ogi calspeamddatce mae aisn Ilj ob
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Primary Cognitions

Faculty and staff respondents were both asked to identify primary cognitions such as
knowledge, thinking patterns, or higher order thought processes resulting from
formal instruction at Jackson State. Responses reflected many of the same themes
mentioned with regard to student outcomes. Once again, —eritical thinkingll and

—applicati on @ the cbkneraof Manynrgpbnsesw eRes@ndents

touched on both concepts noting the i mpo
knowledge to situations, —a bi | ity to demonstrate | earni
authentic acti vi gt @sncelthe @udests' uaderstaddibgiot al t h i

the subject matter .|

Related to the topics of critical thinking and learning application, others spoke of the
ability to evaluate sources and synthesize information. One respondent described

this as —K N 0 Wbaeddiffc@mation acquisition,ll while another noted that —t h e
ability to process and interpret massive amounts of information — evaluating
relevance — will be essentialll in the coming years.

One interesting theme that was not raised in the earlier open-ended question had to
do with the provision of frameworks of thought by teachers to students. One faculty

member described this in the following tc¢
become thinkers. 1 believe it is our purpose as professors/teachers/instructors, to
provi de _t hi n Ohenfagulty gnetimibedl @edcribdal @h& .condtpt as
—|l ear ni ng | lhwheteas tandother| eme mt i oned —ment al fl

+ol erance f or awided Geditots.y | as | mportant

Finally, a handful of respondents touched on the issue of global citizenship once

again in their comments on this question. One respondent noted the importance of

cul tural diversity, while another spoke
and interconnecte d nessll upon student s.

Primary Behaviors

The final open-ended item of the survey prompted respondents to comment on the

primary behaviors emerging from their discipline in the next decade, such as learner

attitudes or dispositions resulting from formal instruction. While this item received

the most limited responses of the open-ended questions, a number of them were

linked to the three major themes discussed above. Similar to the application of

learning and creation of knowledge, one respondent stated t hat —f or mal I nsi
will enable students to put concepts in a structured format that will enable them to

better S € € t h e iEkhoing hib idle® & usiflg thought processes mastered in

formal education to evaluate their own values, another respondent mentioned the

importance of student —f ef | ecti on and understanding

26



JACKSON STATE UNIVERSITY | THE HANOVER RESEARCH COUNCIL JUNE 2009

beli &t ek s mentioned —applied researchl
primary student behaviors emerging from their discipline over the next ten years.

Finally, once again, respondents touched on the issue of global citizenship, by

mentioning ideas such as: —a ppr eci ati on —egfl owar | of ocwlst, Ur
r e s p o n sahndbthe | +atby I li t vy to work coll aboratiyv
economic, social et hnic/racial .|
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Section Four — Is There a Shared Vision?

In order to put the results of the Swart Futures study surveys in perspective, in this
section, we first briefly examine how the issues raised in this survey relate to common
challenges and educational experiences of current students at Jackson State. We
follow this with a brief discussion of how these issues fit with views of the needs of
215t Century students from professionals outside of Jackson State.

First, it is informative to examine the major challenges faced by students at Jackson
State. Are these related to or could they be solved by some of the suggestions
offered by survey respondents? Students were prompted to indicate the top hurdles
they must overcome in achieving academic success and completing their degree at
Jackson State. The following chart presents the results of this survey item.

Top Hurdles Challenging Student Academic Success and Degree Completion
(n=447)

Financial Aid / Tuition Assistance 18%

Class schedule / Class Availability

Registration Process

Instructional Methods

Your unique learning style

Your Academic Preparedness

Family/ Personal Matters

Academic Support Services (e.g. tutoring, labs, study groups)

Academic Advisement |
Internship placement |
I'have no challenges
Limited web-based/online instruction courses 1 7%
Peer Pressure | 6Y
Post-graduation Job Placement | 6
Off-campus housing | 6"
On-campus housing ] 5%
Other(Specify): = 3%
0% 10% 20% 30% 40% 50%

% of respondents

As we see above, the most common hurdle is financial in nature. Traditional issues
of being abl e atiod arefatithe ®Mo€ serdends Nménds,Sind ehede
are unlikely to be solved by more futuristic approaches to learning. However, it is
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uc

Il nteresting to note that iilasidd tyyydh —a o s-

met hods, | and —|l earni ng styl esl

concerning class schedule or class availability, online/distance learning has provided
many institutions with a method of offering flexible classes to more students.
Particularly with regard to asynchronous forms of instruction, students in online

wer e
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classes are no longer bound by time or place, and have increased opportunities to
take the classes they want at the times they want.

The next issue, instructional methods, was addressed from a variety of angles in this
survey. First, a number of respondents from all three groups placed an emphasis on
the importance of technology in the classroom. Students must be prepared to keep
up with the ever-changing technological landscape. For example, as mentioned with
regard to one of the eatlier multiple choice questions, two faculty members from the
College of Education highlighted the issue that graduates of their programs were
underprepared to deal with the technology available in the school districts where they
will be placed. Having access to technology such as SmartBoards while they are still
at the University could go a long way to ensuring that they know how to utilize these
technologies when they start their first job. Secondly, while these issues were not
elaborated upon in great detail in the survey, it may be helpful to explore how the
incorporation of certain types of technology into instructional methods could
enhance the learning experience for students. Respondents mentioned the potential
use of podcast | ectur es, —cC foisteddnte r |l t ec
communication, and Smart rooms among other types of technology that may have a
positive impact on student learning.

A third and final way in which the issue of instructional methods was approached in

the survey concerned hands-on learning. Many respondents highlighted the

I mportance of —l earning by doing, Il demon:
experiential l earning. The issue is al s
| earning styl es -olactivitkshcald @tentialy e $o expaid h an d s

Jackson State‘s reach to students with a

In addition to examining the challenges faced by students and how these relate to the
above survey results concerning the future learning system of Jackson State, it is
interesting to examine the instructional methods encountered by students at the
University. As we can see from the chart below, the most traditional instructional
methods, lectures and labs, have been encountered by the majority of students,
whereas some of the instructional methods suggested by students, faculty, and staff
are ranked towards the bottom of this list. Fewer students have encountered
demonstrations, case study or problem-based learning, clinicals, or simulations. At
the same time, however, service-learning/experiential learning, a hands-on method of
instruction raised by many survey respondents, has been encountered by over half of
the students surveyed. As witnessed throughout this report, a large number of
faculty, students, and staff all believe that such hands-on methods are important to
the college student‘s | earning experienc:
into instruction at Jackson State may help better align the University with faculty,
staff, and student visions of the future.
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Students Encountering Instructional Methods at JSU (n=447)

Lecture 1%
Labs

Small Group Discussion

Team projects/ Cooperative Learning
Guest Speakers

Setvice-Learning / Expetiential Learning
Tutoring

Computer-Assisted Instruction
Independent Research

Demonstration

Case Study or Problem-Based Learning
Clinicals

Simulations

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

% of respondents encountering method

Finally, it is interesting to note that many of the issues raised in the Swart Futures

study link up with the results of our previous studyon—Ma i nt ai ni ng Compet
in the 215t Century.l For example, in our eatlierr e por t we presented —i
and outcomes of a twenty-firstC e Nt ur y c¢ ol | ewvgr€idergifddbethet i on It
Association of American Colleges and Universities. As displayed in the table below,

many of these same ideas were discussed by participants in the Swart Futures study.

AACU “Important Aims and Outcomes of a

21st Centuty College Education”! Jackson State University Smart Futures Study

Use of Technology; Job-Specific Technological
Information, Media, and Technology Skills Competence; Software Skills; Knowledge-Based
Information Acquisition

Knowledge of Human Cultures and the Physical | Appreciation of Wotld Cultures; Cultural

World Awareness; Global Citizenship
Critical Thinking; Problem Solving; Thinking
Intellectual and Practical Skills Guidelines; Mental Flexibility; Tolerance for

Ambiguity; Evaluating Relevance

Nurture of Diversity; Social Responsibility; Sense
Personal and Social Responsibility of Planetary Stewardship and Interconnectedness;
Intercultural Competence

Applied Research; Evaluation of Information;
Integrative Learning Synthesis; Demonstrate Learning through
Performance; Simulations

1 —College Learning for the New Global Century.l Association of American Colleges and Universities.
http://www.aacu.org/leap/documents/GlobalCentury final.pdf
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One important point raised in our earlier report that was not emphasized to a great
extent in the faculty, staff, and student responses to the current study was the issue of
liberal arts education as a major part of future learning systems. In addition to points
similar to those presented in the above chart, the Partnership for 21st Century Skills,
which describes itself as —the leading advocacy organization focused on infusing 21st
century skil2disnalnude se ddumad ti ey, kathry
t hemes| as among | st Gnturyn Ohsntes, TeathifigO dnd
Innovaton S K i: 1 | s |l

Mastery of core subjects and 21st century themes is essential for students in the 21st
century. Core subjects include English, reading or language arts, world languages,
arts, mathematics, economics, science, geography, history, government and civics.
We believe schools must move beyond a focus on basic competency in core subjects
to promoting understanding of academic content at much higher levels by weaving
21st century interdisciplinary themes into core subjects.’

While this emphasis on liberal arts was not featured prominently in the surveys, it
does not mean that faculty, staff, and students are not thinking about it. For
exampl e, two faculty members ment
and —broader basic educationl for
of a liberal education. At the same time, when the University moves forward with its
attempts to ensure that it is in line with future learning systems, it is important to
keep in mind this point. Building on this emphasis on liberal education, it is also
important to imparta f ocus on —i nt er by ®dptp o
different disciplines relate to each other and how to use this understanding to help
solve complicated real-life problems, while working with people with different
knowledge and skills.

A final thought to keep in mind with regard to the needs of 215t Century learner is the
simple fact that there are going to be more people seeking a college-level education in
the coming years. Some of this growth will be accounted for increases in high school
graduates, but a significant amount of growth will also result from interest in degree
programs among people that would not be considered traditional college students.
Universities that wish to remain competitive in this new environment should keep in
mind the opportunity presented by this growth in demand for higher education.
Capitalizing on new forms of technology such as those featured in distance/online
programs will be one important set of tools in taking advantage of this increased
demand.

2 —F AlQTbe Partnership for 21+ Century Skills.
http:/ /www.21stcenturyskills.org/index.php?option=com content&task=view&id=195&Itemid=183

S—Fr amewosiCle nft @m y2 IjeParthersbip fik 2. Clhitury Skills.
http://www.21stcenturyskills.ore/documents/framework flyer updated jan 09 final-1.pdf

~—+
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Overall, it appears that Jackson State University stakeholders (faculty, staff, and
students), as well as professional observers (such as the AACU and the Partnership
for 21st Century Skills) believe that many of the same factors will be important to a
futuristic learning system. Having a grasp of the needs of college graduates in the 215
Century will enable Jackson State to set goals for itself and keep track of how it is
progressing towards this shared vision of the future.

32













































	Title Page
	Introduction - The University’s Changing Role in a Changing Society
	Section One - A Look at the Study Population
	Section Two – Where are We Now?
	Section 3 – Future Learning Outcomes, Cognitions, and Behaviors
	Section Four – Is There a Shared Vision?
	Appendix - Survey Instruments

